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 BDO CHRISTCHURCH 
 

 
INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF SAINT MARTIN’S SCHOOL’S FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2023 
 
 
The Auditor-General is the auditor of Saint Martin’s School (the School). The Auditor-General has 
appointed me, Michael Rondel, using the staff and resources of BDO Christchurch, to carry out the 
audit of the financial statements of the School on his behalf. 
 
Qualified Opinion 
 
We have audited the financial statements of the School on pages 3 to 18, that comprise the statement 
of financial position as at 31 December 2023, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that 
date, and the notes to the financial statements that include accounting policies and other 
explanatory information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2023; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity Standards Reduced Disclosure Regime. 

 
 

Our audit was completed on 28 May 2024. This is the date at which our opinion is expressed. 
 
The basis for our qualified opinion is explained below. In addition, we outline the responsibilities of 
the Board and our responsibilities relating to the financial statements, we comment on other 
information, and we explain our independence. 
 
Basis for Qualified Opinion 
 
The school has an obligation to the Ministry of Education to keep the land and buildings in good order 
and repair. The Statement of Financial Position on page 5 includes a Provision for Cyclical 
Maintenance, which totals $10,403. We have not been able to obtain sufficient evidence that this 
covers the school in its entirety and have been unable to determine the effect of this. 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our 
report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
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The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as  
 
 
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020.  
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those risks, 
and obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. 
The risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions are 
based on the audit evidence obtained up to the date of our auditor’s report. However, future 
events or conditions may cause the School to cease to continue as a going concern. 
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• We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 

• We assess the risk of material misstatement arising from the school payroll system, which 
may still contain errors. As a result, we carried out procedures to minimise the risk of  
 
 
material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that 
we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the Statement 
of Responsibility, Members of the Board Listing, Strategic Goals and Objectives, Kiwisport Funding 
Report, Report on how the school has given effect to Te Tiriti o Waitangi, Students Progress and 
Achievement and the Compliance with Education and Training Act 2020, but does not include the 
financial statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 
Independence Standards) (New Zealand) (PES 1) issued by the New Zealand Auditing and Assurance 
Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 

 

Michael Rondel,  
BDO Christchurch  
On behalf of the Auditor-General 
Christchurch, New Zealand 



2023 STRATEGIC GOALS and OBJECTIVES
Wellbeing and Pathways

Wellbeing and Pathways Learners at the Centre (OB 1.1)

The holistic wellbeing of students and whānau is
nurtured and grown as students transition into,
through, and out of St Martins School.
This includes emotional, spiritual, physical and
mental wellbeing.

Ensure places of learning are safe, inclusive and
free from racism, discrimination and bullying.

Barrier Free Access (OB 2.3)

Reduce barriers to education for all, including for
Māori and Pacific learners | ākonga, disabled
learners | ākonga and those with learning support
needs.

Te Ara Huarau | School Improvement
Framework
ERO Indicators - Stewardship

1. Ask learners / ākonga, whānau and sta� about their experiences of racism, discrimination and
bullying and use that information to reduce these behaviours. (NELP Action #1.1.1)
2. Create a safe and inclusive culture where diversity is valued and all ākonga and sta� feel they
belong. (NELP Action #1.1.3)
3. Students’ wellbeing and resilience will be nurtured through teaching and learning programmes.

Engage in the Positive Behaviour for Learning programme with the MoE.
The leads have had three meetings while the whole team has been to one session. We believe there are
a number of aspects that are being implemented in the school with our main focus being on
consistency across the school. Currently we are exploring the Why of PB4L, developing a shared vision
across the school around positive behaviour. A focus area for PB4L is to lever behaviours o� the school
values. The PB4L team would like to progress the work of the values and have asked if these will
change. They have looked at and discussed MacFarlane’s Educultural Wheel.

Implement the Resilience Project in the Y7 / 8 area
Classes have two 30 minute sessions per week. There have been a variety of topics covered . As there
are two slightly di�erent programmes Y7 and Y8, pods are deciding whether to combine or separate
depending on the topic. Kaiako are enjoying the aspect that the resources are available and discussion
starters. Some of the activities are being adapted with additional support through media clips.
The programme is broken down and explained by creator Hugh van Cuylenburg and takes students
through emotionally engaging programs that provide practical, evidence-based mental health
strategies to build resilience and happiness in students. The programme provides a focus on the three
main strategies: Gratitude, Empathy and Mindfulness (GEM). It is mapped to the New Zealand
curriculum and is delivered via presentations from the students and teacher, teacher resources and an
accompanying App. Students have enjoyed exploring this interactive, dynamic and emotionally
engaging programme, and are learning real-life practical skills that they can implement into their
everyday lives to enhance their overall wellbeing.
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Continued focus on team based values programmes
Y0 - 2
There is a focus on friendships, zones of regulation, pause, breathe, smile, self control. Incorporation of
whakatauki within the values programme.
Y3 / 4
A focus on Personal Best and sees the tamariki exploring perseverance and growth mindset. This is
accompanied by weekly mindfulness activities.
Y5 / 6
A team hui is held each week, kaiako takes it in turn to organise a focus area. This may be after
discussion or noticings across the team or a school value. The children discuss and unpack this at the
time. Teachers refer back to the ideas throughout the week.

Wellbeing check ins of sta� through the PGC cycle, opportunities for sta� to utilise strengths
within the school setting
Discussions around wellbeing are incorporated into termly PGC conversations.
Term one was with the Principal, in term two the DPs and Team Leaders will hold the conversations.
We continue to have Thankful Thursday for the sta�. We have started sta� and family yoga on a
Saturday morning at 10am. This may be opened up to the community in the future.
Sta� expertise is used in various forms across the school, this may be interest aspects (eg Navigators
Friday morning rotation of poetry, arts, science, PE, drama), focus groups (eg Te Reo Enrichment Y3 - 8,
Performing Arts Showquest Y7 / 8), within team sharing, as well as itinerant teachers (eg school
orchestra).

Continue to fund CMM, prioritising students as appropriate
Refer to 2023 Learning Support Mid Year Report

Engage with a number of outside agencies
● Mana Ake in school support and parent programs
● RTLB
● MoE specialists

Refer to 2023 Learning Support Mid Year Report

4. Ensure disabled learners | ākonga and sta�, those with learning support needs, gifted learners |
ākonga and neurodiverse learners | ākonga are safe and included in their school or kura, their needs
are supported, and that learning support programmes are robust and e�ective. (NELP Action #2.3.2).

IEPs are developed, implemented and reviewed

Learning support needs are identified, awareness, programmes and – are strengthened

Learning Assistant programmes are coordinated to ensure the greatest number of ākonga can be
supported

O�er Learning Assistant professional learning to implement e�ective programmes that meet
needs

Refer to 2023 Learning Support Mid Year Report

5. The board is strengthening its active representation. Actions are being taken to ensure diversity,
sustainability and succession are in place.
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Actively promote the School Board to the community by way of some of the following methods and
events:

● Invite Whānau to attend board meetings
● Regular updates via newsletter, Facebook page, website, posters around school /

conversations
● Members to attend PTA, Whānau Group meetings
● Wine & cheese Q&A nights
● Meet & greet election candidate nights - September
● Presiding member / board to host sta� morning teas

Invitation extended to the community to attend meetings. Two parents have attended a board meeting.
Board / PTA / Whānau / Sta� hui completed.

Community Engagement

Community Engagement Learners at the Centre (OB1.2)

Parents, whānau, community, and iwi feel a sense
of welcome, belonging, and connection with the
school, and engage in supporting both the
learning of their tamariki and wider activities of
the school.

Have high aspirations for every learner/ākonga,
and support these by partnering with their
whānau and communities to design and deliver
education that responds to their needs, and
sustains their identities, languages and cultures.

Build relationships with Māori, involve them in decision making, and partner with them to support
rangatiratanga, and Māori educational success as Māori. (NELP Action #1.2.4)

Create an action plan from the Hautū review tool
The 2023 focus has been on:

● A minimum of 10 hours Te Reo Professional Learning for all teachers
● Organisation of a Maraiki community event
● Mārae visits for all classes
● Develop a progression for mihimihi and pepeha across the school
● Implement a procedure for welcoming visitors to the board meetings

St Martins School | Hato Mātene will contribute to actions in the community on issues relevant and
topical to the community. Consultation with whanau, the community and mana whenua where
appropriate.

Continue to develop a travel plan in conjunction with CCC inclusive of making recommendations to
wider travel issues.
We have started the walking school bus with two routes to school, Hunstbury and Hillsborough. Alice D
has led information sessions for parents and coordinated these to get them started. The feedback from
parents is that these routes are running well. At the moment they run in the mornings on particular days
of the week. Each group has been given hi-vis vests from the City Council, which were donated by ACC.
We initially had high interest in the walking school bus and there is potential to start another route next
year.

Creative in schools Mural
The school mural was finished in term two. Thank you to the overseeing teacher and the creative in
school. Nicky and Jacquelyn worked with a number of ākonga from the Y5 - 8 area of the school. They
went on an EOTC trip as a group to look at art in town, had sessions on crafting ideas before pooling
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these to develop the mural on the wall of the top courts. The mural includes themes of inclusivity, being
equal, looking after each other and has a nod to the school houses.

Y3 / 4 Waitaha Wai programme
Waitaha Wai is a water education programme designed to educate students about the importance of
water and waterways in our environment. Our focus has been on the Ōpāwaho River, where we have
undertaken scientific experiments, as well as engaging in learning about sustainability and conservation
practices around our area. This focus has extended to learning about the rocks, landforms and
volcanoes on Banks Peninsula. We engaged a parent through their programme VOLCANICKED to lead
some of our lessons.

Culture and Identity - Term 4 2023

Culture and Identity Quality Teaching and Leadership (OB 3.5)

St Martins School | Hato Mātene recognises,
values, and celebrates the diversity that
constitutes culture and identity in its various
forms, and encourages students to have a strong
sense of who they are and what they value.

Meaningfully incorporate te reo Māori and tikanga
Māori into the everyday life of the place of learning

Seek advice from Māori on how best to include tikanga Māori in values, practices and organisational
culture (NELP Action #3.5.1)
Talk with learners/ākonga about why correct pronunciation of te reo Māori is important and provide
them with opportunities to learn and practice without judgement (NELP Action #3.5.3).

Continue to develop programmes with the support of the Whānau Group
● Immersion te reo group
● Matariki

The whānau group have supported our kura in a number of areas this year; Matariki celebration,
Marae visits, Mihimihi competition templates and judging.
As a kura we have released a Kaiako to take an immersion te reo group. This group meets once a
week for an hour. Tamariki are positive about joining in.

Te reo Māori is included in daily interactions, with specific te reo programmes being planned and
implemented
All teams plan units of learning to develop te reo across the school. This is adapted term by term to
build on. There is the opportunity for the whole class, elective groupings and immersion group.

Across the school we have focussed on the following achievement objectives throughout the year:
Level 1

● Greet, farewell, and acknowledge people and respond to greetings and acknowledgments
● Introduce themselves and others and respond to introductions
● Communicate about number, using days of the week, months, and dates;
● Communicate about personal information, such as name, parents’ and grandparents’ names,

iwi, hapū, mountain, and river, or home town and place of family origin
● Communicate about location
● Understand and use simple politeness conventions (for example, ways of acknowledging

people, expressing regret, and complimenting people);
● Use and respond to simple classroom language
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Level 2
● Communicate about relationships between people;
● Communicate about possessions;
● Communicate about likes and dislikes;
● Communicate about physical characteristics, personality, and feelings.

There has also been a strong emphasis and links across curriculum areas, these can be noted
particularly in ANZHC units, values and the contexts of some wearable arts presentations.

Teaching sta� are gaining confidence with their personal use of te reo and see this as an area to
continue to grow in.

STUDENT PROGRESS and ACHIEVEMENT

MATHS
Main Findings:
Mid-Year data shows 84% of students across the school are At or Above the St Martins School
expectations.

● School wide data shows 83% of girls are achieving At or Above in Maths.
● School wide data shows 85% of boys are achieving At or Above in Maths.

Decisions and Actions

Year 0-2 Year 3/4

Continue with:
● Balanced programme with problem solving,

number and strand taught across the week.
● Fraction hotspot/recap on a regular basis

(at least every fortnight).
● Explicit teaching of Maths Talk Moves is

covered in each class.
● Zone of proximity groupings are used for

some learners.
● Flexible groupings are used to explicitly

teach knowledge gaps.

Next steps to try:
● Send home number/activity packs to

reinforce what has been taught that week.
● More explicit algebra in number knowledge

teaching.
● Numicon training across the team to suit the

needs of the learners.

Continue with:
● Revising and revisiting a range of strategies

to solve problems using the 4 operations.
● Weekly Basic Facts.
● Explicit teaching of strategies and skills for

Number and Algebra.
● Continue with needs based interchange.

Next steps to try:
● Use e-AsTTle data more to fill gaps in

knowledge.
● Moderate as a team once a term (bring

books, testing and observations).
● Look further into discrepancies / variations

in data across pods and classes.

Year 5/6 - Navigators Year 7/8

Continue with:
● Using materials to model problems when

needed.
● Hands on learning experiences.

Continue with:
● Needs based groupings.
● Teaching factors/common multiples.
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● Building confidence - modelling failure, it’s
ok to take risks, teachable moments.

● Explicit instruction.
● The teacher uses modelling books to refer

back to.
● Have wall displays that reflect current

learning.
● Identifying target students on our planning.
● Sharing of Math planning across the team.
● Consistent strand Maths planning /

assessment across the team.

Next steps to try:
● Fostering ako relationships between

students (student to student teaching).
● Using GloSS style questions as whole class

problems for practice.
● Refer back to our target students in

meetings and discuss their tracking.
● Consistently sharing learning outcomes at

the start of the lesson and having these
highlighted in books.

● Using resources / materials to support
target students.

● Extension students - problem
solving/algebraic equations.

● Continue with aspects of problem solving in
pairs - using Talk Moves (tools used by
teachers to support rich, meaningful
classroom discussion in mathematics).

● Lesson starters that focus on number
knowledge and number sense (e.g.
estimation slides by Steve Wyborney).

● GloSSing the learning support students.
● Getting learning assistants / teachers to

read tests to students who can’t read them -
students struggling with comprehension.

● Use real life contexts - shopping (money),
gaming, basketball stats etc.

Next steps to try:
● Incorporate more Maths games into our

programme.
● More cultural problems/contexts to cater for

a variety of cultural students.
● Share kids-speak e-AsTTle report with

students. Talk them through it.
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Data at a Glance:

2023 READING
Main Findings:
Mid-Year data shows 81% of students across the school are At or Above the St Martins School
expectations.

● School wide data shows 84% of girls are achieving At or Above in Reading.
● School wide data shows 78% of boys are achieving At or Above in Reading.

Decisions and Actions

Year 0-2 Year 3/4

Continue with:
● Continue working through the iDeaL Approach

in a systematic way.

Continue with:
● Keep using the decodables for our lower

readers and then transition these readers onto
authentic texts.
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● Encourage regular home learning to
consolidate learning forms school.

● Explicit teaching of blending sounds together.
● Testing children using the iDeal Reading Skills

Record
● Phonological Awareness - especially for the

younger students as well as the target
students.

● Fluency strips and boxes

Next steps to try:
● Daily irregular word practise - once children

think they have mastered their irregular words
they can check it o� by a teacher on the wall
heart word checklist.

● Fluency boxes for some classes.
● Sharing Structured Literacy goals on Hero with

whānau.

● Use high interest texts that relate to current
topics.

● Emphasis on fluency, phrasing and accurate
decoding.

● Explicit teaching of reading strategies,
including inferencing and summarising.

● Using digital technology (e.g. book creator /
Pic Collage) to apply learning and
understanding.

● Small focused Structured Literacy groups with
a learning assistant (if possible).

Next steps to try:
● Increase focus on building new vocabulary.
● Using the iDeaL lesson plans for reading.
● More buddy reading.
● Sharing Structured Literacy goals on Hero with

whānau.

Year 5/6 Year 7/8

Continue with:
● Purchasing high interest novels for able

readers.
● Using decodable texts that lead into

semi-decodable texts for our lower readers.
● Focusing on accurate decoding for our lower

readers.
● Small groups based on ability to target

specific needs.
● Reading to students.
● ‘Readers Theatre’ - mixed ability grouping to

help improve fluency of lower readers.

Next steps to try:
● Repeating some daily spelling with lower

groups during reading time.
● Sharing Structured Literacy goals on Hero with

whānau.

Continue with:
● Using decodables with small groups.
● Using School Journals and other authentic

texts with the majority of our students.
● Use fluid groups (e.g. those who read

decodable texts also like to join the class for
School Journal texts etc).

● Reading mileage with a learning assistant or
helper for target students.

Next steps to try:
● Use iDeaL decodable assessment to identify a

starting level, gaps and next steps.
● Look at using ARBs across the team as they

are levelled texts — could be helpful to back
up OTJs.

● Sharing Structured Literacy goals on Hero with
whānau.
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Data at a Glance:

2023 WRITING
Main Findings:
End of Year data shows 76% of students across the school are At or Above the St Martins School
expectations.

● School wide data shows 83% of girls are achieving At or Above in Writing.
● School wide data shows 68% of boys are achieving At or Above in Writing.

○ The results show that boys across the school are achieving lower than girls.
● Data shows that 62% of Maori students are achieving At or Above in Writing.
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Decisions and Actions

Year 0-2 Year 3/4

Continue with:
● Having daily writing sessions.
● Explicit modelling from teachers.
● A variety of writing prompts.

Next steps to try:
● Sharing of writing with other children.
● Explicitly teaching proofreading.
● Start writing a lot earlier at the start of the

year (as this year we concentrated on our
spelling programme).

● Free choice writing.
● Some classes are going to introduce goal

sheets in the back of children's books.

Continue with:
● Ability based grouping.
● Shared teaching slides.
● Linking writing to Inquiry - cross curricula.
● Share writing on Seesaw.

Next steps to try:
● More opportunities to share between classes

role modelling quality writing for all students.
● Better balance between IdeaL spelling,

Reading and Writing.
● Simplify the beginning of the year writing so

students are writing smaller amounts each
session - focus on the quality rather than
quantity.

Year 5/6 Year 7/8

Continue with:
● Modelling books.
● Fluid groupings.
● Focus on vocabulary and ideas.
● Scribing for students / using tech assistance.
● Explicit teaching of punctuation.
● Writing of learning outcomes in the students

book (sharing the purpose).

Next steps to try:
● Writing samples in Term 1 & 3 that focus on a

nonfiction genre.
● Introduce touch typing programmes with

some students.
● Regular explicit, short vocabulary writing

lessons.

Continue with:
● Keep essays in Term 3 for PEEL paragraph

structure.
● Keep debating in Term 4 for engagement and

development of persuasive language features
(Aristotle’s Persuasive Appeals).

Next steps to try:
● Develop a more structured approach to

teaching the fundamentals of writing (using
the principles of The Writing Revolution).

● For our Below students and those on the cusp,
focus on quality over quantity.

● Stronger focus on planning strategies prior to
writing.

● Publishing more writing by hand.
● Touch typing keyboard lessons

○ Typing Jungle — QWERTY keyboard
○ Nitro Type.
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Data at a Glance:

GIVING EFFECT TO TE TIRITI o WAITANGI
We have a focus on continuous improvement of programmes and development of Te Reo learning
across the kura.

Board Aspects
Completed Hautū self review

● Consultation with the Whānau Group regarding aspects to develop from the Hautū self review
● Hautū action plan discussed

Kaiako Professional Learning
2023 Te Reo PD Feedback
Teaching sta� have been asked to complete a minimum of ten hours of te reo professional learning
during 2024.
Teachers have engaged in one or more of the following:

● Level 1 Te Ahu o te Reo Māori ki Ngāi Tahu - 42 hours + 2 Wananga
● Level 3 Te Ahu o te Reo Māori ki Ngāi Tahu- 42 hours + 2 Wananga
● School based te reo - 5x 2 hour sessions
● School based te reo - 2x 5 hour sessions

Costs:
● Te Ahu o te Reo Māori ki Ngāi Tahu - free
● School based te reo - $5540

Summary
All teachers enjoyed being involved in the variety of professional learning. Sta� who worked with
Regan enjoyed his approach and willingness to segway from the structure in his programme to answer
questions that were pertinent at the time.
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1 = very satisfied / 4 = very dissatisfied

Confidence has increased….

1 = increased significantly / decreased significantly

Next Steps
● Further professional learning opportunities.
● More commands, sentences etc to use in class please.
● It would be awesome to hear more local stories from the past / history.
● Revision again of simple phrases, sentences and grammar. More activities that could be used in

the class to encourage the use of Te Reo.

Valuable aspects of the te reo professional learning program
● Very engaging and variation in the lessons.
● The relaxed small group teaching.
● Time and space for us to cater the lessons to our needs. Simple words and phrases to use in the

classroom and an updated mihimihi.
● I like that there were two di�erent delivery options (after school or school holidays). Catered

for our specific contexts.
● Working on my pronunciation and common phrases to use in the class
● It was a comprehensive course, I really valued developing my pronunciation over the 14 weeks,

as well as learning new content.
● The delivery, the way each week built on the previous week with regular review aspects,

learning my mihi.
● Learning simple but appropriate mihimihi and classroom phrases.
● Knowledge, passionate tutor who focussed on what the group wanted to learn. Relevant and

just at the right level to grow, develop and embrace.
● Hands-on learning experiences to use in the classroom like songs, games etc, relatable content

that can be taught to the children at their level like sentence structure, kiwaha, phrases etc.
● Really helpful to have a release day provided by the BOT to support this learning
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● Working on my mihimihi. I feel more confident presenting it as I now know it is correct.
● I found the full immersion activities to be very e�ective, as hearing te reo in context has helped

me become more confident in using it myself.
● Learning alongside other teachers, the school based sessions had a focus in conversation

around aspects relevant to the kura

Student Voice from ANZHC topics
Student Voice:
Ākonga comments based on the topics that have been covered this year.
Y0 - 2:
Waitangi Day - good to understand why we celebrate and have a holiday. Liked seeing pictures from
the past.
Cultural Narrative - finding out about the past, present and the future. Ketes of knowledge. Lizards
and eels. All in 3s to represent p, p and f. Looks rusty.
Matariki - had a hangi. Celebrated the 9 stars. Performance. Decorated the hall with kites and art.
Looked for the stars. Shared food.

Y3 / 4:
Waitangi Day - Understand what the Treaty is and who were some of the people who signed it, what
WD means to NZ, where it was signed
Voyagers - Learning about the first people to come here, how they navigated their way here on waka
hourua, what they brought with them plus how they explored and named places around Aotearoa
Matariki/Hangi - Loved observing each step of the hangi process on the day, performing for the
Matariki concert & creating artworks with meanings relevant to Matariki

Y5 / 6:
Cultural Narrative - origins, voyaging, adaptation
Liked learning about how people navigated the Pacific using the stars, Loved learning about the gold
rush and creating interviews.

High Fliers
Māori Urbanisation - Learning about how Māori adapted to the situation of moving; how Māori were
treated then; The Māori history information; the videos; Most of the activities were really interesting.
The Treaty - Learning about the treaty.

Reflections on achievements across the kura in 2023

Highlights
School Achievements

● Matariki
○ Hangi evening and performance

● Rāpaki Marae visits
○ Our students had a fantastic time at Rāpaki Marae where they were able to build on

their knowledge of marae tikanga, the history of the area and the stories that belong to
the people of Ngāi Tahu.

● Kapa Haka
● Wearable Arts
● Mihi Competition

Team Achievements
Y7 / 8

● Learning around Matariki looking at the history and cultural significance.
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● Art - room 12 completed Matariki stars learning about the di�erent stars and relating these to
personal events.

● Wearable arts allowed students to explore cultural connections and display these through their
costume, dance and performances.

● Kapa Haka have had the opportunity to showcase their learning at the Matariki evening and at
the Wearable arts evening. More students are signing up for Kapa Haka which is good.

● Within the New Zealand Histories Curriculum students had the opportunity to learn about NZ
land wars and the impacts of these on our country and its people.

Y5 / 6
● Units focussing on useful classroom language and conversational basics to push more te reo

use in the school environment.
● Te kete o kīwaha in each pod with new kīwaha introduced at the beginning of each lesson.
● Matariki are learning about the stars and their significance. Learning of a new waiata and

actions with opportunities for Kapa Haka ākonga to share their expertise.

Y3 / 4
● Built on conversational phrases and extended everyday vocabulary.
● Have learnt a variety of waiata that we have sung at various community events and for specific

purposes.
● We have enjoyed a ‘step up’ in songs and content during our Kapa Haka sessions with the Y5/6

team.
● Our learning around Matariki encompassed the significance of Matariki, a variety of pūrākau,

the stars and what they symbolise / are connected to. Our students particularly enjoyed
learning about the hāngī process and being able to see it happen “live”.

● We have had a good representation of students across the Discoverers participating in the Te
Reo Māori Enrichment group.

● Through the NZHC students had the opportunity to learn about Te Tiriti o Waitangi and Kupe.
● Through our Science unit Te Mana o te Wai, students were exposed to Mātauranga Māori

related to the history and health of the Ōpāwaho, mahinga kai, kaitiakitanga and Tuna
Kuwharuwharu (Longfin Eel).

Y0 - 2
● Students learnt about Matariki, why it is celebrated and the significance of the stars and what

they are connected to. Students were exposed to what a Hāngi is and how it is made. Real
context learning in and out of the classroom. Several participated in the evening event.

● New kupu was learnt for classroom objects and the body.
● New waiata has been learnt and practised in class and assemblies.
● All attend Kapa Haka every 2nd week encompassing waiata and tikanga learning.
● Introduction to the significance of Marae and then experienced visiting Rāpaki Marae where

students were exposed to correct tikanga and protocol.
● Participation in the Manu Kōrero competition is an opportunity for students to learn mihi.

St Martins | Hato Mātene Compliance with Education and Training Act 2020 requirements to be a
good employer for the year ending 31 December 2023.
The following questions address key aspects of compliance with a good employer policy:
Reporting on the principles of being a Good Employer
How have you met your
obligations to provide good and
safe working conditions?

The St Martins | Hato Mātene Board regularly reviews our
Policies as per the schedule. They are kept up-to-date and
implemented to provide good and safe working conditions for
all employees.
We also take a number of steps, including:
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● Conducting regular risk assessments to identify potential
hazards and take steps to mitigate them.

● Providing appropriate training and supervision to
employees to ensure they can perform their jobs safely.

● Maintaining equipment and machinery to ensure they are
safe to use.

● Ensuring that the workplace is clean and well-maintained.
● Encouraging employees to report any hazards or safety

concerns they encounter.

What is in your equal
employment opportunities
programme?

How have you been fulfilling this
programme?

Applicants for employment are treated according to their skills,
qualifications, abilities, and aptitudes without bias or
discrimination.
All employees and job applicants are treated fairly and without
discrimination. Through School Docs we have an EEO policy
that emphasises our commitment to fairness and equal
opportunities.
Employees are able to report discrimination or harassment, and
we take complaints seriously and investigate them promptly.
We do our best to ensure diversity in recruitment, while selecting
the best candidate for the position. Recruitment practices are
fair and inclusive, reaching out to a diverse pool of candidates
and avoiding any bias or discrimination.

All employees have equal opportunities for advancement.

Yes.
How do you practise impartial
selection of suitably qualified
persons for appointment?

Before beginning the recruitment process, we ensure that the
job requirements and selection criteria are clearly defined and
communicated to all candidates. This helps to ensure that all
candidates are assessed against the same standards.
We use objective and standardized assessment methods such
as structured interviews to evaluate candidates' suitability for
the role. These methods are based on the job requirements and
selection criteria.
We recognise and discuss unconscious bias and how it can
a�ect the selection process, in order to avoid it. For example, we
avoid making assumptions based on the candidate's gender,
race, age, or other personal characteristics.
Following our school appointment policies and procedures, we
aim to select a diverse appointment panel to ensure that the
selection process is fair and impartial. The panel includes a
variety of members who represent di�erent backgrounds and
perspectives.
We keep detailed records of the selection process, including the
criteria used to assess candidates, referee comments and the
reasons for any decisions made. This helps to ensure that the
selection process can be reviewed and audited if necessary.
Upon request, we provide feedback to unsuccessful candidates
to help them to improve their skills and performance for future
job applications.
We follow NZSTA advice and guidelines for employment.
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How are you recognising,
− The aims and aspirations

of Maori,
− The employment

requirements of Maori,
and

− Greater involvement of
Maori in the Education
service?

St Martins | Hato Mātene provides a safe and inclusive
environment for all sta�, and students.
We seek advice from the whānau group and have a
commitment to providing a culturally aware teaching and
learning environment.
We develop aspects that reflect Māori aspirations and needs,
such as increasing Māori representation in decision-making
positions on our board and incorporating Māori language and
culture into our curriculum to help ensure our Māori students
have access to culturally appropriate teaching and support.

How have you enhanced the
abilities of individual employees?

St Martins | Hato Mātene provides individualised professional
growth cycles to enhance the abilities of individual employees in
a strength based approach to grow sta� capabilities.
We provide regular training and professional learning and
development opportunities to help employees develop new skills
and knowledge. This has included sta� PLD, workshops, courses,
and conferences.
We provide mentoring and coaching to employees, especially
new employees, to help them develop their skills and knowledge.
This is done by pairing them with experienced sta� members.
We provide regular feedback and recognition to employees for
their work, including areas where they have excelled and areas
where they can improve. This helps to motivate them and
improve their performance.
We provide opportunities for employees to take on leadership
roles and to advance in their careers. This includes providing
opportunities for professional development and career
advancement within the school or in external workshops.
We foster a positive work environment that supports employee
well-being and encourages open communication. This includes
providing a safe and healthy work environment, o�ering flexible
work arrangements, and encouraging employee feedback.
We provide employees with the resources and tools they need
to do their jobs e�ectively, such as up-to-date technology,
instructional materials, and equipment.

How are you recognising the
employment requirements of
women?

St Martins | Hato Mātene provides a flexible workplace for
female employees.
Sharing of scholarship opportunities.
We o�er flexible work arrangements, such as part-time work or
job sharing, to accommodate the needs of women with
caregiving responsibilities.
We implement family-friendly policies such as parental leave
and flexible meeting schedules to support working parents.
We address unconscious bias by implementing policies that
promote gender equality, such as gender-neutral job
descriptions and recruitment processes.
We promote work-life balance by encouraging employees to
prioritise self-care and mental health.
We foster a culture of inclusivity by promoting diversity and
inclusion, providing opportunities for feedback and
collaboration, and encouraging open communication.
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How are you recognising the
employment requirements of
persons with disabilities?

St Martins | Hato Mātene is a mobility accessible environment
and will endeavour to meet any specific additional needs of any
sta� if the need arises.

Good employer policies should include provisions for an Equal Employment Opportunities (EEO)
programme/policy . The Ministry of Education monitors these policies:
Reporting on Equal Employment Opportunities (EEO) Programme/Policy YES NO
Do you operate an EEO programme/policy? Yes
Has this policy or programme been made available to sta�? Yes
Does your EEO programme/policy include training to raise awareness of
issues which may impact EEO?

Yes

Has your EEO programme/policy appointed someone to coordinate
compliance with its requirements?

Yes

Does your EEO programme/policy provide for regular reporting on
compliance with the policy and/or achievements under the policy?

Yes

Does your EEO programme/policy set priorities and objectives? Yes

SPECIAL and CONTESTABLE FUNDING

Out of School Music
MoE Funding: $11,101
Number of tutors : 5
We o�er: Violin, Flute, Trumpet, Cello, Saxophone, Clarinet
26 children were involved in this programme in 2023. The children share their learning with the school
and parents during the year. Progress can be seen year on year at the end of year concerts.

Creative in Schools
MoE Funding: $16,310.57
Number of Tutors: 1
The mural group worked to create a beautiful and inspiring mural for your kura about equality,
inclusivity, working together and incorporating elements of your cultural narrative. The 20 ākonga
involved have shown their engagement through student voice and indicated future potential of using
their skills in more art projects.

Kiwisport Funding
MoE Funding: $7237.12
SMS | HM Spend: $7535.45
We used our Kiwisport Funding on resources that enhance the programmes and experiences tamariki
at SMS | HM can engage in.

● Netballs
● Netball bibs
● Soccer balls
● American footballs
● Padder tennis equipment
● Adjustable T Ball stands
● Swimming sports and floaties
● Basketballs
● Basketball hoops
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